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Abstract
Education is designed to prepare all students for
productive citizenship.

Students with disabilities,

however, are employed at lower rates, earning less
money, and accruing fewer benefits than their
nondisabled peers.

In order to design a curriculum

that targets employment as an outcome, special
educators must determine the needs and expectations of
employers.

This study compared the perceptions of

employers, special education teachers, to learning
disabled students. Employers and special education
teachers rated work related, communication, personal,
and social skills similarly while students with
learning disabilities formed incongruent perceptions of
the workfrtg world.

l
l
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' �Parents, educators, and rehabilitation

professionals have become increasingly concerned about

I

t((S� '2.(

future
el-a I :the
· ;,..,.:; ,

of students with d:j.sab)-lit?-eS onc_e �they

J;fa.5Q'2£ e. r h ! , I qr,{1 , ,

leave school programs;'-{-Hasa-zi, Gordon, & Roe, '1.985).

Efforts were made to obtain information on the
employment status of former special education students
leaving school programs in the early 1980's. Statewide
studies in California, Vermont, Colorado, and Texas,
focused educators on the

plight of special education

students outside of the school setting (Hasazi, Gordon,
& Roe, 1985).

Edgar (1985) posed the question, "Did

the special education programs influence their
opportunity to have an improved quality of life" (p.
470)?

The purpose of this study is to determine the

relationship between the perception of employers,
educators, and students with learning disabilities as
to what skills are required for job success.
Research Regarding Outcomes for Special Students

l
l
l

Hasazi, Gordon, and Roe (1985), intensively
studied factors associated with the employment status
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of youth with disabilities exiting school from 1979 to
1983.

Citing the 1983 U.S. Commission on Civil Rights

report, the researchers sought to examine why
unemployment rates among individuals with disabilities
fell between 50 to

75 percent (Hasazi, Gordon & Roe,

1985). The researchers questioned if the demands of the
post school environment have any relationship to the
curriculum of the secondary schools.
researchers are not clear as to

In addition

what student

characteristics, family characteristics, and program
variables influence employment (Edgar, 1985).
Follow-up studies involving learning disabled
students are limited in number.

A major portion of

these studies are concerned with basic skills
achievement and behavioral/emotional functioning rather
than with employment.

In view of the paucity of

research concerning special education students and
their employment status, Hasazi, Gordon, and Roe (1985)
sought to

determine the status of youths with

disabilities who received special education services in
resource room and special education classrooms in

l

l
l

relation to demographic, educational, vocational, and
social services utilized.
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Although there is variation by gender, geographic
location, and type of high school program, only an
average of 60 percent of special education students
found employment after leaving high school in the
1980's.

The issue of gender played a significant role

in decreasing employment rates with a greater number of
women with disabilities remaining unemployed.

Some

have hypothesized that the severity of disability
predicts the rate of employment (Edgar, 1985).

For

example, Maddox, Edgar, and Levine (1984) analyzed data
from the Vermont Department of Employment and Training
by handicapping condition.

Graduates with mild mental

retardation were far less likely to find post school
employment than graduates with learning disabilities or
behavior disorders.

Employment rates were 38 and 64

percent respectively (Edgar, 1985).

Clearly, outcomes

for special education students do not look good.
Transitional Movements in Education
Halpern (1992) reviewed the movements in education
that attempted to bridge the gap between the workplace
and the schoolhouse.

Cooperative work study

approaches, popular during the 1960's, were conducted

l
l
l

between the public schools and local offices of state
rehabilitation agencies.

r�V�..for\ \�·

The general goal of these
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programs was to integrate the

academic, social, and

vocational curriculum, accompanied by appropriate work
experience.

The programs designed for persons with

mild disabilities intended to provide support for
eventual community adjustment.

Due to coordination and

funding difficulties these programs eventually died
(Halpern, 1992).
The Career Education movement was much more
general in its articulation and did not specifically
mention the special needs population in its initiation.
In 1974 when the office of Career Education was
established within the U.S. Department of Education
federal visibility came.

Later, in 1977, with the

Passage of Public Law 95-207, The Career Education
Implementation Incentive Act, the specific inclusion of
special needs students was seen

(Halpern, 1992).

With attention focused on life beyond high school
for special education students a call for transition
services has been issued.

In 1984, excellence in

education was being emphasized for all students (Will,
1984).

Will (1984) cited the task of implementing

Public Law 94-142 as more difficult than formulating it

l
l
l

and called for the reorganization of the system of
services for disabled people in our nation.

Will
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(1984) stated that, "there is no alternative to
cooperation between vocational rehabilitation and
vocational education and special education for the
handicapped" (p. 11).
Questions focused on the need to improve
functional job skills for children and youth with
disabilities as the age of "Transition"
educational profession.

swept over the

Exploration in the area of

vocational skill development for individuals with
disabilities, proper sequencing of special education,
vocational education, and vocational rehabilitation was
initiated as a goal through the U.S.Department of
Education.

The ultimate goal of transition movement is

the training of individuals with disabilities to be
independent, vocationally competitive, and productive
individuals (Will, 1984).
Transitioning Students with Mild Disabilities
Like their peers without disabilities, students
with mild disabilities can experience a wide variety of
appropriate postsecondary outcomes.

The transition

planning process must accommodate various possibilities

l
I
l

including competitive employment.

A framework must be

established through which educators, parents, students
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and postsecondary service providers can systematically
gather information about the kinds of services needed
by special education students upon high school
completion.

An effective transition plan should

question what the student will be doing, where the
student will live, and what type of support will be
needed to accomplish

goals set by the person

with

disabilities (Benz & Halpern, 1987).
Transition methodology has involved administrative
transfer of responsibility mechanisms that schools

use

to facilitate the movement of students with
disabilities into the working world.

Interagency

agreements, inventories of resource availability
through local agencies, and the provision of incentives
to secure agency involvement in the transition process
were included in early transition plans.

Follow-up

studies of graduates to evaluate program effectiveness
were included.

Provisions must be made for students

with disabilities to encounter a variety of outcomes
including: education at community college or a
university, competitive employment, vocational

l
!

technical training, and military service (Benz &
Halpern, 1987).
Benz and Halpern (1987) found in their study of
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secondary special education administrators that 46
percent have an informal agreement with vocational
education to provide vocational instruction and 42
percent of community agencies have informally agreed to
provide post school services.

Administrators utilized

agreements with vocational rehabilitation service
providers at a rate of 36 percent.

Placements of

students are used by 19 percent of the districts and 15
percent have no coordination mechanisms (Benz &
Halpern, 1987).
Although Public Law 94-142 has increased access to
elementary

and secondary education for youth with

disabilities, individuals with disabilities lag behind
those without disabilities in virtually every indicator
of economic activity

(Fairweather & Shaver, 1991).

Some educators hypothesized that lower income or
unemployment may have been due to participation in
postsecondary employment; however, studies show that
this is not the case.

A discrepancy in socioeconomic

status between youth with disabilities and nondisabled
youth exists.

Of high school graduates, youth with

disabilities are more likely to come from families with
low incomes.

Youth with disabilities are greater than

three times less likely to enroll in postsecondary
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educational programs than their nondisabled peers.
Community college attendance is three times less likely
for

students with disabilities. Four year university

attendance is ten times less likely for students with
disabilities.

High school graduation seems to do

little to reduce the discrepancy in rates of
participation in post secondary programs between youth
with disabilities and nondisabled youth (Fairweather &
Shaver, 1991).
For youth with disabilities having part-time jobs
during school, enrollment in vocational classes, and
secondary school completion all

correlate with

increased employability (Siegel, Robert, Waxman, &
Gaylord-Ross, 1992).

There is a need to create a

vocational needs support system to keep special needs
students from failing vocational and academic courses
and thereby assisting them to complete high school
(Jones, 1987). Okolo and Sitlington (1986) found
that adolescents with learning disabilities fared much
better when vocational programming is included in the
special education program (Shapiro & Lentz, 1991).
These experiences, however, whil� improving employment

t

rates of individual with disabilities, still tend to
leave students with disabilities less than prepared for
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their adult lives.

Ethnographies have revealed that

success depends on factors such as aptitude or
readiness.

Mental state, family situation, level and

style of intervention, employers' behaviors, corporate
takeovers, gang warfare, access to tutoring services,
program guidelines, and under-the-table employment
arrangements are factors that affected postsecondary
outcomes but which were hard to report systematically
(Siegel, Robert, Waxman, & Gaylord-Ross, 1992).
Programs have been developed with the belief that
all citizens should have access to career development
through which they can grow in their jobs, even those
with disabilities.

Finding job satisfaction, earning

money, accruing benefits, and feeling job security
should not be limited to those without developmental
disabilities.

The Career Ladder Program (Halpern,

1992) a career development program with this mission,
included a semester-long supervised work experience in
a real work setting during the senior year of high

l
l

school.

A concurrent weekly Employment Skills Workshop

curriculum and continuously available postsecondary
services were provided to students with mild
disabilities.

The Career Ladder Program participants

achieved an overall employment rate of 80 percent

l

Perceptions of the Working World 16

across the 48-month period examined.

Part-time

employment accounted for 45 percent of participants
with 35 percent maintaining full-time employment.
Participants with emotional disturbance had the highest
rate of part-time employment and participants with
learning disabilities reached the highest full-time
employment rate.
participants

The mean hourly wages received by

was $5.80.

Post secondary transition

services were most intensive in the six-month period
following graduation and the lowest level of services
were utilized three years beyond graduation

(Halpern,

1992).
Follow-up counseling, rehabilitation case work,
assistance with job search, on the job training and
assistance with postsecondary education were the
services requested and utilized to the greatest extent.
This study showed significant improvement from the
results of the National Transition Study (Hasazi,
Gordon, & Roe, 1985) and emphasized the role of

work

experience (Siegel, Robert, Waxman & Gaylord-Ross,
1992).

Work experience has been identified as

an

educational process designed to provide students with

l
l

career education experiences which will assist them in
making realistic decisions enabling them to function as
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independently as possible in the world of work (Sires,
Bloom, Miller, Quinn, Rhiner, Smith, & Weaver, 1986).
The need for work

experience in the education of the

special needs student stems from the fact that the
traditional education program may not be sufficient to
assist these students in making the transition from
school to young adulthood.

Student characteristics

that cause difficulties in the school setting do not
disappear when students leave the educational
environment (Elrod, 1986).
Shapiro and Lentz (1991) followed students with
learning disabilities

and their nondisabled peers from

their vocational-technical programs and regular high
school programs to the workplace.

Compared to students

without learning disabilities, youth with disabilities
were

employed at lower rates, and more commonly part

time in the first six months post graduation.
Fluctuation in rate of employment was seen in the first
12 months after graduation with a more stable rate of
employment appearing at 24 months.

At 24 months

substantially fewer students with learning disabilities
were employed compared to nonlearning disabled students
from regular high school and vocational technical
programs.

l
l

Youth with learning disabilities used job

•
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placement services through the vocational technical
program to find employment more than the nonlearning
disabled population just after graduation. At 24 months
after graduation 70 percent of disabled graduates
utilized friends and family to locate jobs.
"Specifically c'omparisons of disabled youth and
nondisabled youth on the variables of future plans,
employment status at follow-up, annual income, and the
relationship between trained occupation at the
vocational technical program and the participants job
post graduation should suggest potential outcomes of
such training on the transition period" (Shapiro &
Lentz, 1992, p. 57).
A major difficulty for special students after
leaving high school was found when a shift in the
format of service provision offered by governmental
agencies.

During the high school years services are

provided as an entitlement and are mandated.

The law

requires that special students receive free appropriate
public education.

After graduation, however,

become available as a measure of eligibility.

services
"In

other words adults with learning disabilities commonly

l
l

receive service if they meet Vocational Rehabilitation
eligibility requirements: they are not automatically
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entitled to receive free appropriate services based on
their individual needs as they leave special education
programs" (Smith, 1992, p. 451).
The skills of special students to utilize local
governmental agencies and their knowledge of such
agencies plays an important role in their successful
employment.

Smith (1992) found while studying persons

with disabilities who utilized vocational
rehabilitation services 49 percent of those who did not
apply had never considered applying.

Over 34 percent

did not know how to apply. Twenty-three percent did not
know where vocational rehabilitation offices were
located.

Those who never applied for vocational

rehabilitation tended to be older persons with
disabilities employed full to part-time.

Almost 35

percent of this group earned more that $35,000
annually.
Do these people need services?

Based on this

information it appears they do not; however, 18 percent
of this group were unemployed. One third of older
persons with disabilities

earned less than minimum

wage. Over 30 percent still lived with parents or
relatives.

Those who had attempted to use

rehabilitation services and were ineligible or
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dissatisfied were unemployed at a rate of 40 percent
and 57 percent earned less than minimum wage.
Dissatisfied clients often cited the counselor/client
relationship as the problem.

Others complained of

counselors attitudes/expectations; they felt that
counselors belittled their problems or talked down to
them.

A third group felt they were not adequately

evaluated and were inadequately placed as a result.
Dissatisfied clients felt that their interests were not
taken into account when job placements were made.
Those who used vocational services and reported
satisfaction held full-time jobs, had more education
beyond high school, and were
brackets.

in higher income

More people reporting satisfaction lived

with a spouse; however, 50 percent still resided with
parents.

This leads to the question whether or not

rehabilitation services were really helpful for these
respondents in terms of outcomes (Smith, 1992).
The key to success in the work place for students
with disabilities depends on the content of the
curriculum provided and the quality of transitional
services provided (Benz & Halpern, 1987)

as well as

the perceptions held by educators (McCrea, 1991) and
employers

(Schmelkin & Berkell, 1989).

With increased

I
r

..
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attention to education for employment and detailed
programs designed to increase the employability of
persons with disabilities, many questions emerge.

Are

these individuals being effectively prepared to accept
the role of employee? What do employers expect of their
employees with disabilities?

What skills do employers

deem necessary for continued employment?
Employer Expectations
McCrea (1991), for example, studied the
relationship between employer's perceptions

and

special educator's perceptions of what skills and skill
categories were most relevant to job success for
individuals with disabilities.

Educators ranked the

four categories viewed as critical to job success in
the following order: work related, social,
communication, and personal.

Employers, however,

ranked the categories somewhat differently: work
related, communication, personal, and social. Educators
and employers ranked personal and social skills in the
same manner.

Both groups gave

the highest rank order

to getting along well with others. Employers preferred
initiative and work related skills.

Neatness on the

job, being able to communicate basic needs, and

l
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initiating contact when appropriate were selected by
educators.
Research of this nature is critical to special
educators as they must continually modify curricula to
serve students with disabilities.

"Training should be

modified: (a) to incorporate those job skills employers
view as critical; (b) to enhance employment longevity;
and (c) to increase potential career opportunities"
(McCrea,

1991, p. 129).

With a large portion of the community of
individuals with disabilities remaining unemployed and
dependent on parents and community programs, educators
must address how to enable these individuals to develop
productive independent lives.

Increasing employability

will contribute to successful independent living for
individuals with disabilities.

Maintaining successful

employment depends upon the ability of individuals with
disabilities to fulfill the expectations of their
employers.

Educators must be fully aware of the skill

and skill categories employers deem necessary for
successful employment.

This study was designed to

reveal the perceptions held by employers, teachers, and
students of the working world by requesting them to
rank skill and skill cateogires viewed important to
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successful employment. In order to obtain a meaningful
picture of the perceptions of employers, teachers, and
students this study has addressed the following
question:

What do employers expect of their employees?

What do special educators believe students should know
about having a job? What do students with disabilities
believe the demands of the working world will be? Do
employers, teachers, and students hold the same view of
the working world?

Do employers, teachers, and

students prioritized factors affecting job success
differently?
group?

If so, what factors are valued by each
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Method
Subjects
Three distinct groups participated in this study:
special educators, employers, and special education
students with learning disabilities in their final year
of instruction.

Special students (n=45), educators

(n=12), and employers (n=43) from participating school
districts involved in the study were requested to
complete a survey.

Employers were selected randomly

from the Virginia Business Directory. School districts
were arbitrarily selected due to demographic and
geographic location.

Students were selected because of

their attendance in school districts requested to
participate.

Employers, teachers, and students

represent the same geographical location.
Instrument
The instrument utilized for this study was
developed by Chamberlain in 1988, and utilized by
McCrea in 1991 (See appendix D).

The original

instrument was designed to identify factors or
categories of factors employers felt most beneficial
for job success based on research studies by Foss and
Peterson in 1981, and Rusch and Mithaug in 1980.
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Researchers performed a

comprehensive review of over

200 vocational assessment instruments and identified 24
checklist and rating scales that contained items
relevant to social/interpersonal skills needed within
the work setting (Foss & Gilbert, 1981). The identified
checklist and rating scales were utilized by
Chamberlain (1988) to develop the instrument.
The survey contained four categories of factors:
social, personal, communication, and work related.
Five groups of factors were presented with a
representative of each category in each group.
Respondents ranked each item 1 to 4 with 1 being
considered the most closely related to job success.

A

space was provided for respondents to write in factors
not listed but considered to be important for job
success.

In addition to the questionnaire the

researcher requested the employers to complete a
demographic information form including the type of
company, number employed, position held by the person
completing the form, type of contact the respondent may
have had with persons with disabilities, and the age of
respondents.

l
l

r
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Procedure
Permission was obtained from school districts in
Southside Virginia to conduct the study (See appendix
A).

With the permission of appropriate offices of

research, a cover letter with a brief description of
the study and a copy of the instrument were mailed to
the special education directors in the study area.
Copies of the questionnaire for teacher and student
completion were mailed after the appropriate numbers
were determined.

Self addressed stamped envelopes for

survey return were included for teacher and student
use.

All responses were held in complete

confidentiality. Surveys were coded for response only.
Responses and respondents were not linked in any
manner.
Forty five employers were selected at random from
the same geographic location.

The employers were

mailed a cover letter, (See appendix B.) a copy of the
survey, a self addressed stamped envelope for survey
return, and a demographic form (See appendix C).

The

employers represented personnel directors or persons in
charge of hiring employees within the business.
Complete confidentiality was maintained and coding for
response only was used.

l
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Data Analysis
Categories of personal, social, communication, and
work related were formed in order to compare the
perceptions of each category.

The Kruskal-Wallis one

way analysis of variance was used to test the
hypothesis among the means.

In order to determine

whether significant differences existed among the
perceptions employers, teachers, and students, on the
social, personal, communication, and work related
categories, Kruskal-Wallis one-way analysis of variance
was used (See Table 1).

This procedure was applied to

the entire set of data collected. This analysis
revealed that the data set included significant H
values at the .05 level for specific categories.
Therefore, the null hypothesis was rejected in each of
these categories.

A random sub sample of 12 cases was

utilized to confirm results.

The Mann-Whitney U-test

was utilized to determine where significant differences
were occurring.

The mean rank of each cateogry was

computed (See Table 5).

l
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Results
Forty-five employers from Southside Virginia were
asked to participate in the study with 43 returning
surveys.

The Employers represented textile,

industrial, trucking, governmental, food service,
electrical, construction, medical, and other service
industries.
was 31.

The average number employed by the group

Most often the survey was completed by a

personnel director (30%) with vice-presidents returning
15 percent of the questionnaires.

The remaining

respondents were presidents, supervisors of
shifts, or business owners.
employment was 6 years.

specific

The average length of

The average age of the

respondent was 37.
Numerous employers (n = 38) indicated having
contact with individuals with handicaps; both mental
and physical.
friend.

The most frequent type of contact was a

Employers wrote in following instructions,

knowing the work routine, and punctuality as the
factors most closely related to successful employment.
Employers ranked worked related skills as the most
pertinent to job success.

Communication, social, and

personal skills followed respectively. Categorical
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rankings were determined utilizing the mean rank (See
Table 5).
Teachers (n= 12)

representing seven of nine school

divisions contacted for participation reported similar
rankings to the employer sample.

Work related skills

ranked first with communication, social, and personal,
skills following respectively.

It is not known if this

sample of teachers represents all teachers working with
students with learning disabilities in the seven school
districts that chose to participate.

Teachers wrote in

getting along with others, following instructions, and
being able to read and write most frequently when asked
to write the most important factors relating to job
success.
Students (n= 45) held a dramatically different view
Social skills were ranked first

of the working world.

with communication, personal, and work related skills
following respectively.

Students wrote in being able

to read and write, getting along with others, following
instructions, and being able to calculate pay as
important skills for holding a job.

Several students

also wrote in that employees should not "call in" for
unnecessary reasons.

Students indicated that reporting

to work regularly was important.

l
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Using the Kruskal-Wallis statistical procedure
significant differences in rankings were found in the
categories of work related, social, and personal
skills.

(See table 1). This analysis included the

complete data set.
same result.
5.99.

A subsample of 12 cases gave the

The critical H value was found to be

In the category of personal factors the H value

was 2.83 which at the .05 significance level�
failed to reject the null hypothesis of a significant
difference occurring among the groups.

In the category

of social skills the H value was found to be 7.83;
therefore the null hypothesis was rejected.

In the

category of communication skills the H value was found
to be 6.13 and the null hypothesis to be rejected.

In

the category of work related skills the H value of 7.89
exceeded the critical value allowing the null
hypothesis to be rejected.

There is a significant

difference in the rankings in the categories of social,
communication, and work related factors among the
groups in the subsample.
When significant statistical differences were
detected, data was furthered analyzed using the Mann
Whitney Analysis to locate the source of the
difference.

l
l

This procedure was performed on the random
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subsample of 12 cases utilized in the Kruskal-Wallis
analysis of variance. In the category of social factors
a significant difference was found in the students'
ranking. The difference between students and employers
and students and teachers was significant (See Table
2).

In the category of communication skills a

significantly different ranking was found between
teachers and students and students and employers. (See
table 3.)

In the category of work related skills a

significant difference was found between the students
and teachers and students and employers (See Table 4.)
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Discussion
Employers and teachers hold similar views of the
working world while students are forming a different
view of the skills necessary for successful employment.
This study demonstrates that business and industry
need employees who are able to complete the assigned
task.

Teachers recognize the skills needed to perform

these tasks, however, students with learning
disabilities are virtually unaware of the demands that
the workplace will place on them.

Efforts need to be

made to bridge the gap between the schoolhouse and the
workplace.

Curricula need to be developed and

implemented that teach students with learning
disabilities workplace skills and prepare them to
function in a new environment.
This study is limited in that information on
students' current employment status was unavailable.
Demographic information concerning teachers was
unavailable.

Number of years teaching special

education and educational background of teachers
involved with the instructional program of students
with learning disabilities would have been helpful for
analysis.

Curriculum content and the exisitance of

articulation agreements between vocational

l
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rehabilitation and social services agencies is unknown.
The teacher sample size is significantly smaller than
that of the student and employer groups; however, the
subsample testing demonstrated that the analysis
yielded the same results.
Why do students rank the skill categories of
communication, social, and work related factors so
differently?

Do curricula include job skills training?

Do students with learning disabilities hold part-time
jobs?

Why did the student group form such a different

perception of life after high school?

Students may

have held different perceptions of the working world
because of the lack of exposure to employment.
Maturity of the student group may have been reflected
in responses or social and cultural issues may have
influenced the participants' perceptions.
Follow-up studies of students with learning
disabilities, particularly the students in this study,
are needed in order to determine if perceptions of the
working world play a role in continued job success.
Special educators may need to examine past special
education programs for supported employment and develop
new models to enable students with learning
disabilities to develop more appropriate outcomes.
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Appendix A
Letter to Special Education Directors
/

l
l
l
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October 3, 1994
Special Education Director
County
Box
City, Virginia, Zip Code
Dear Sir or Madam:
Preparing young people for the transition from school
to work is a difficult task. The demands of the
workplace change so quickly that constant contact with
business and industry is needed to ensure that our
students leave school with the proper tools for the
trade.
As part of the Master's Degree program at Longwood
College, I am seeking to complete a study to better
enable our schools to prepare special education
students for transition from school to work.
In order to provide you with a link to business and
industry in your area and the most up to date
information on the requirements for job success, this
study is being conducted in coordination with business
and industry personnel of Southside Virginia. A
questionnaire constructed to identify factors
associated with job success will be completed by local
employers. I am asking that you become involved by
completing an identical questionnaire and asking
students with learning disabilities exiting your
special education programs to complete the same
questionnaire. A comparison of responses will be made.
This comparison will enable each group to gain a more
congruent perspective on what it is that students need
to know to have job success.
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I sincerely hope that you will join me in endeavoring
to provide this crucial information to Southside
Virginia schools. Responses will be held in complete
confidentiality and will be coded for response only. I
have enclosed a copy of the questionnaire for your
review. Please return the enclosed participation form
indicating your desire to participate so that I may
send the proper number of questionnaires to you for
your students to complete.
Sincerely,

Lena Mcclenny
Graduate Student

l
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Appendix B
Cover Letter to Employer
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October 3, 1994
Business Name
Box Nwnber
City, Virginia, Zip Code
Dear Sir or Madam:
Preparing young people for the transition from school
to work is a difficult task. The demands of the
workplace change so quickly that constant contact with
business and industry is needed to ensure that our
students leave school with the proper tools for the
trade.
As part of the Master's Degree program at Longwood
College, I am seeking to complete a study to better
enable our schools to prepare special education
students for transition from school to work.
In order to provide you with employees that are
prepared for today's workplace your input is needed. A
questionnaire constructed to identify factors
associated with job success will be completed by
special education teachers and students. I am asking
you to become involved by completing an identical
questionnaire. A comparison of responses will be made
to enable educators to make curriculum decisions and
thus provide a work-ready employee.
I sincerely hope that you will join me in endeavoring
to provide this crucial information to Southside
Virginia schools. Responses will be held in complete
confidentiality and will be coded for response only.
Sincerely,

Lena Mcclenny
Graduate Student
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Appendix C
Employer Demographic Form
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Employer Demographic Form
Type of Company: ______ ______________
Number employed by company: ___ __________
Position held by person completing
questionn aire: ______________________
Length of employment of person completing
questionnaire: ---------------------What type of contact have you had with persons with
disabilities:
relative
friend
employee
other : Please describe:
Respondent's age____

l
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Appendix D
Questionnaire
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Questionnaire
Please rank each of the items within the following
groups one to four, with one being attributed to the
factor you consider to be most clearly related to job
success.
1.
2.
3.
4.

Getting along with others•...•••••••••••••____
Neatness on the job••••••.•...••••••••••••---Being able to communicate basic needs•••••____
Understanding the work routine•.••••.•••••____

1. Responding appropriately to
questions/statements.••••..••••••••••••••••___
2. Interest in the job.••••••••••••••••.••••••--3. Following instruction•••.•••••..•.•..••••••--4. Displaying a socially acceptable attitude••___

·==

1. Working independently of direct supervision.

2. Efficiency.................................
3. Reading and following community and/or

safety signs................................--

4. Being sociable/initiating appropriate

contacts....................................

1. Stamina/physical abilities••••••••••••••••••-2. Initiating contact with supervisor when

nee essary...................................

3. Pleasantness•.•.••.••••••••••••.••••••.•••••-4. Respond�ng appropriately to supervisor
correction..................................

1. Being able to adapt to new work situations••
-2. Refraining form exhibiting irritating

behaviors .................................. .

3. Maintaining an appropriate personal

appearance..................................

4. Being able to read and/or write.••••••••••••==
Please write the five factors you consider to be most
important for job success. You may choose from those
factors listed above or you may add your own.

1. ------------------------

2.
3.------------------------

4.
5.------------------------

l

Perceptions of the Working World 47

Tables
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T able 1
Results of the Kruska1-W allis on Social, Persona l,
Communication, a nd Work Related Factors of Employers,
Te achers, and Students.
C ategory: Social
H Between
Groups

10.43 a

Person al Communic a tion
0.44

a v alue required for signific a nce
df=2 , critic a l v alue is 5.99.

l
l
I
I

Work Rela ted

at

the .OS level,
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Table 2
Results of the Mann-Whitney U-test of Employers,
Teachers, and Students on Social Factors
Statistic
# of Cases
R

u

*p < .05

Employ/Teach
12
12
192
108
30

Teach/Studt
12
12
213
87
10*

Employ/Studt
12
12
212
88
9*
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Table 3
Results of the Mann-Whitney U-test of Employers,
Teachers, and Students on Communication Factors
Statistic
# of Cases
R

u

*p < .05

l
l

Employ/Teach
12
12
178
122
44

Teach/Studt
12
12
100
200
22*

Employ/Studt
12
12
220
78
2*
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•
Table 4
Results of the Mann-Whitney U-test of Employers,
Teachers, and Students on Work Related Factors
Statistic
# of Cases
R

u

*p < .05

I
l
l
l
l

Employ/Teach
12
12
126
174
48

Teach/Studt
12
12
98
f02
20

Employ/Studt
12
12
100
220
2*

r
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Table 5
Mean Ranking of Pesonal, Social, Communication, and
Work Related Categories
Category

Employers
(n =43)

Teachers
(n= 12)

Work Related

2.10 (1)

2.23 ( 1)

3.00 (4)

Communication

2.32 (2)

2.55 ( 2)

2.40 (2)

Social

2.57 ( 3)

2.60 ( 3)

1.99

Personal

2.98 ( 4)

2.83 ( 4)

2.59 ( 3)

Students
(n =45)

( 1)

Note: The number in parenthesis is the ranking for the
category.
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